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1. The present study 
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focused instruction” programs  
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The next step 
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The next step of 
the strategy is E, I have to check the structure of my text. I will check that my text is 
structured and has an introduction, development and conclusion
This 
paragraph is confusing, there is a lot of information here. If I were her, I would split it 
into two different paragraphs with clear information in each
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Metacognitive revision student 
matrix in Appendix A)
Communicative goals student 
worksheet in Appendix B)
Communicative goals student 
worksheet with a real example in 
Appendix C)
Revision strategy 
student 
worksheet in 
Appendix D
Model script 
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worksheet in 
Appendix E & 
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Appendix F)
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2. Discussion 
2.1 Improvement of the validity of the independent variable 
before
2.2 Recommendations 
 
  
2.3 Educational implications 
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Appendix G: Model script for the instructor 
 
Well, I'm going to read this text that Juan, a 6th grader who usually writes me things, 
has given to me. He told me that he was sure it would be interesting to me...I'm intrigued! 
Oh, it's an argumentative text about fast-food, that's a really interesting topic. The main 
goal of an argumentative text is to convince the reader of your opinion on a topic. So I 
hope Juan has made his opinion clear to convince me! 
Let's see, I'm going to start reading [read the whole introduction quickly first]. Good! 
He has written such a good introduction, that's important! Moreover, if the introduction 
is attractive, I will read it more keenly. I'm going to focus a little more on the introduction. 
[Read the first sentence: “Nowadays there is great concern about the diet of the 
youngest children due to the high rates of childhood obesity in the Spanish society.”]. 
Undoubtedly it was a great way to start his text! He has captured my attention. I have a 
little brother and I'm worried about this. This is an important issue, especially for 
children. I will continue reading the text that seems very interesting! 
[Read the second sentence: “One of the main issues is the increase in the 
consumption of so-called "fast-food". The name reflects its poor quality and negative 
effects on people's health.”]. Really interesting, a good way to introduce the topic is to 
introduce briefly what is fast-food. I like it! But...he has not said whether he is for or 
against fast-food yet. That is a critical point in the argumentative texts' introduction. Oh, 
wait! There is another sentence.  
[Read the last sentence in the introduction: “I am completely against fast-food and 
now I will explain some of the reasons which support my opinion.”]. Well done, here is 
the writer’s opinion! The topic is not easy. I agree that fast-food is unhealthy…but I love 
pizza, hotdogs…I need good reasons to be convinced by his opinion. For the moment, I 
really like the introduction. Clear and well organized, with all the necessary points! I 
don't think I found any spelling mistake, that’s good! It is very pleasant! I'm really looking 
forward to reading the whole text. Let's see! 
Well, I am going to read the first reason. [Read: “Fast-food is unhealthy”]. Uhm… 
and that’s all? I am not sure about this reason. I think it could be better if he explained 
why he said that. Maybe he forgot to write it. I'm gonna write him a note to noticed it to 
him that here there is a mistake. [Write: “I do not understand why fast-food is dangerous; 
you should explain it in more detail. Also it would be good if you added an example. 
The argument would be clearer”]. 
Maybe the second reason is better… [Read: “This kind of food is addictive because 
of the amount of sugars it contains.”]. He has written contains with two t! It is annoying! 
I'm going to surround it with red so he can be aware this terrible mistake. I have lost my 
focus a little with this spelling mistake. I will continue reading [Read: “This kind of food 
is addictive because of the amount of sugars it contains.”]. This reason is better than the 
previous one. [Read: “For example, despite the negative reports about this type of food, 
people can't stop eating it and that's why hamburger or pizza chains like McDonald's 
Burger King or Telepizza have been and continue to be very successful, especially among 
young people.”]. Puff…it is a really long sentence. I need to read it again to understand 
the meaning [Read the sentence again]. The sentence has four lines and no commas nor 
dots. It would be better if he tried to write his ideas in short sentences. The information 
is interesting, but it is really difficult to understand the main idea as he wrote it. I am 
going to write him a note here [Write: "The sentence is too long, I don't quite understand 
what you mean"). 
Well, let’s see what happens with the last reason. The introduction was really good, 
but until now the development…it is not good at all. I am getting a little bored. Come 
on, there is not much left. [Read: “Moreover, the poor quality of the products and the 
amount of sugars that it contains make fast-food very unhealthy.”]. But…it is really 
another reason? He repeats the information from the previous one. Moreover, he did not 
explain the reason nor add any example! Your reasons have definitely not convinced me 
of anything. [Write: “You are repeating information. Also you need to explain your 
reasons. It is more important have good reasons than write a lot of bad reasons.”]. I am 
disappointed with this development. He has not managed to convince me that fast-food 
is bad. The reasons are not good enough and also he did not explain it clearly. The text 
lacks information. 
Puff, I do not want to read any more, but I am just going to finish it. [Rad: “In 
conclusion, fast-food is bad because it is dangerous”]. Oh no! Another spelling issue! I 
am sure that he did not revise the text. I'm going to surround it in red. [Read: “In 
conclusion, fast-food is bad because it is dangerous for the health, moreover it is 
addictive and has a low quality. For all these reasons, I am against fast-food and I think 
it should be banned at least for children.”]. Well, he introduces the conclusion with a 
link. That is good because I know that he is finishing the text! Maybe, it would be better 
if he used more links throughout the text. I am going to write a note in the development 
[Write: “you should use more links between ideas and paragraphs”]. Also, he has 
summarized his reasons, but…I miss more information in the development! The 
conclusion is not too bad, it is more or less clear! Anyway, he should be careful with 
spelling. I think he could improve a lot his text if he revised it and consider my notes!!  
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